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Executive Summary: 

 Social Studies consultants from the Connecticut Council for the Social Studies conducted a 

review of the K-12 social studies program in Duxbury Public School in January 2016. As part of 

the study, consultants interviewed teachers, as well as school and district administration; observed 

classrooms at various grade levels; analyzed the results of a Social Studies Survey, given to staff in 

early 2016; analyzed district data; and reviewed sample student work, performance data, and the 

curriculum guide. As a result of that review, it is evident that there is a strong teacher and 

administrative commitment to social studies education, and a willingness to provide resources and 

training. Additionally, there is strong community support and connection to local history. 

Consultants also recognize the impressive technological incorporation in education at Duxbury, as 

well as the diversity of social studies programs. 

 The review revealed, through faculty interviews, classroom observations, student work, and 

survey results, that there are a number of features of the current K-12 social studies program in 

Duxbury that need to be addressed in order to move the program forward. There is a definite need 

to provide formal and more numerous collaborative time for teachers to develop and align the 

curriculum, and to allow teachers the opportunity to share best practices in social studies.  

There is also a need to further investigate rigor at all levels of the program to insure that 

students in Duxbury are being challenged appropriately for 21st century learning.  Examples of 

rigorous instructional and assessment tasks should be displayed formally in curriculum maps for 

all grades and courses to insure continuity in the social studies skills grades K-12. There is also a 

need to explore and then integrate the appropriate steps of student-driven inquiry into each course 

and grade level.  

 Teachers throughout grades K-12 also indicated that there are inadequate resources 

available to properly support social studies in the classroom. There is also a need among teachers 

surveyed and interviewed to explore professional development opportunities that would allow 

them to continue to develop social studies skills, including analysis of primary and secondary 
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sources, and how to use them in the classroom on a regular basis. At the high school level, there is 

also a need to investigate programmatic changes to the 9-12 curriculum, including restructuring 

admission to unleveled and honors electives.   

 Based on these findings, the Social Studies Review Committee recommends that Duxbury 

Public Schools provide increased collaboration time for all teachers of social studies, grades K-12, 

and complete grade and course curriculum maps to insure systemic alignment. The Committee 

also recommends that each school regularly participate in professional development for the social 

studies, particularly those that focus on increasing rigor, inquiry, and improved evaluation of 

sources in all grades and levels in the K-12 program.  
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Introduction: 

In October of 2015, Dr. Laurie Hunter contacted the Connecticut Council for the Social 

Studies regarding an interest in having CCSS members conduct a review of the K-12 Social 

Studies curriculum at Duxbury Public Schools. The Massachusetts Social Studies Frameworks 

was last revised in 2003, and according to Dr. Hunter, Duxbury was interested in using 

Connecticut’s experience in writing an updated curriculum framework - one that included “inquiry 

and higher order thinking skills that should be included in 2015” - as a guide for a review of their 

social studies curriculum. The goal of this review process would be to provide Duxbury with 

recommendations on the direction of their social studies program.1 

Dr. Hunter explained that a K-12 Social Studies Review would include two separate 

processes: an internal process, including the District K-12 Social Studies Committee, and an 

external process, including a visit from outside consultants. This document represents the 

findings of the outside consultants. 

 

 

 

 

 

 

 

 

 

 

 

 

                                                
1

 Email to Dave Bosso, President of CCSS, October 10, 2015. 
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Data Collection: 

In preparation for the visit to Duxbury in January 2016, the consultants received the 

following data: 

 access to online curriculum documents from Atlas Rubicon 

 results from a Social Studies Curriculum Survey, administered in early January, 2016 to 

staff at all four schools in Duxbury; 59 teachers responded 

 a copy of the Massachusetts History and Social Science Curriculum Framework, from the 

Massachusetts Department of Education, last revised in August 2003 

 a copy of Duxbury Public School’s Preschool-6 Social Studies Curriculum, last revised in 

2005 

 samples of student work, from Kindergarten through Grade 12 

 

During the visit, the consultants received the following data: 

 Duxbury Public Schools Standards-Based Report Card Guide, Grades Kindergarten-Grade 

5 

 Duxbury Public Schools Assessment Guide, Grades Kindergarten-Grade 5 

 Duxbury Public Schools Curriculum Guide, Grades Kindergarten-Grade 5 

 Access to teacher-created curriculum maps (elementary level) 

 Sample UbD unit designs (elementary level) 

 Duxbury Public Schools History Department: Research Paper Style Guide, revised January 

2016 

 Duxbury High School Program of Studies 
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School-level Discussions: 

Chandler School, Kindergarten through Grade 2, Duxbury, Massachusetts 

The Social Studies Review Committee spent one half-school day visiting Chandler School, 

the elementary school for students in Kindergarten through Grade 2 in Duxbury, Massachusetts 

on Thursday, January 28, 2016. On that day, the committee interviewed two separate groups of 

teachers. Those groups consisted of between two and three teachers, all of whom included multiple 

grade levels. In the first group, the committee spoke with a Grade 1 teacher and a Grade 2 teacher. 

In the next group, the committee spoke with a half-day Kindergarten teacher, a Grade 1 teacher, 

and a Grade 2 teacher. Each interview was twenty minutes. The Curriculum Specialist also sat in 

on the second set of interviews. In addition to the interviews, the committee was able to visit three 

classrooms - a Grade 1 classroom, and two Grade 2 classrooms. These observations were twenty 

minutes long. During the visit, the curriculum specialist provided the committee with information 

on a teacher-created curriculum map, which consisted of a shared document that teachers in 

Chandler contributed to. Prior to our visit, the committee received the results from a Social 

Studies Curriculum Survey that was given to the staff in early January of 2016. Of the 59 

respondents to that survey, 25 of them were faculty members at Chandler School. In addition to 

the survey, the committee also received sample student work from Kindergarten through Grade 3, 

in the form of pictures of completed social studies inspired projects.  

 

Strengths 

Chandler School is a cheerful elementary school, housing over 570 students in grades 

Kindergarten through Grade 2. In the half-day that the committee visited Chandler, it was clear 

that the teachers were dedicated to their students and to education in general. For example, 

although the curriculum maps on Atlas for grades Kindergarten through Grade 2 are empty, the 

committee learned during the visit to Chandler that teachers at the school started a separate map 

on their own, that they share amongst each other. Therefore, it’s clear that the teachers at 
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Chandler are interested in taking control of the social studies curriculum at the school. It was also 

clear from the committee’s visit that the teachers at Chandler are exposing their students to many 

different skills. For example, the committee observed one Grade 2 class in which students were 

taking notes from a non-fiction text on a tablet, which is an important skill that students in later 

grades will likely utilize on a regular basis. Also, there are teachers who take the initiative to 

include their students in large projects that collaborates with the world beyond the classroom, 

such as Mystery Skyping, ePals, and iEarn.  Teachers at Chandler rely heavily on the Duxbury 

Public Schools Curriculum Guide, especially since the Curriculum Guide is directly tied to the 

Standards-Based Report Card. Chandler School is also well-supported in technology: an iPad cart 

was seen in two of the three classrooms that were visited, and each classroom also includes seven 

iPads that can be used if the cart is not available or close by. There were projectors in each room 

visited and two of the classrooms had their students gathered around the board, while the teacher 

used the projector to either direct the students to an appropriate web-based program (Pebble Go) 

or to a short video program. It’s also clear that the teachers at Chandler have a strong connection 

to the community; on the day visited, some classrooms were getting ready for a Family Learning 

Night, which brought the family and larger community into the classroom to support the lessons 

taught there. There is a strong connection to the history of the area; for example, students in 

Chandler take trips to local historic sites and are able to access resources from that experience. 

Lastly, in conversations with teachers, it was also clear that social studies was a discipline that 

students enjoyed. According to a Grade 2 teacher, the “kids love science and social studies - [they] 

love hands on, watching videos, [and] love research.”2  

 

Needs 

 Although Chandler is a well-supported elementary school, there are specific needs that 

prohibit it from fully incorporating important social studies skills into the daily curriculum. Those 

                                                
2

 Teacher Interviews, January 28, 2016. 
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needs can be divided into the following categories: the need for more time, in the classroom, in 

lesson preparation, and in teacher collaboration; the need for integration of social studies into the 

literacy curriculum, so that the time spent on both disciplines supports the other; the need for 

adequate resources that help showcase important social studies skills at the early elementary 

level; and the need for professional development opportunities that focus on training teachers 

how to utilize important social studies skills in the classroom.  

 

Time 

 According to the “Preschool-5 Time Allocations” chart, students in Duxbury in grades Pre-K 

through Grade 5 should receive 190 minutes of social studies instruction every week, an average of 

38 minutes per day.3 In teacher interviews with Grade 1 and Grade 2 teachers, it was reported 

that, on average, teachers spend 50-70 minutes per week on social studies instruction; at the 

Kindergarten level, students spend 30 minutes a week.4 This sentiment was also represented in 

the results of the Social Studies Curriculum Survey. When asked about the average length of the  

Social Studies instructional period, 14 of 25 respondents indicated that instruction is “Less than 

30 minutes” and 11 of 25 respondents indicated “30-45 minutes.”5 The next question then asked 

teachers, “How many sessions of social studies instruction do your students receive?” and 11 of 25 

respondents stated “Once per week,” while another 12 of 25 stated “2-3 times per week.”6 

According to teachers the Committee spoke with, it is “difficult to fit a formal social studies into 

the day … it’s hard to get social studies to actually happen; [we] need help figuring out how to fit it 

in.”7 In addition, 11 of 25 respondents rated “Insufficient time to teach Social Studies” as a 

“Serious concern”; another 14 of 25 indicated it was “Somewhat a concern.”8 

                                                
3

 Preschool-5 Time Allocations, revised: October 2012.  
4

 Teacher Interviews, January 28, 2016.  
5

 Social Studies Curriculum Survey, 2015-2016, p. 20/37. 
6

 Social Studies Curriculum Survey, 2015-2016, p. 21/37. 
7

 Teacher Interviews, January 28, 2016.  
8

 Social Studies Curriculum Survey, 2015-2016, p. 7/37. 
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 Another issue of time that came up in the visit to Chandler was the issue of collaboration 

among staff members. There is no formal collaboration time at Chandler; according to teachers, 

there are monthly meetings, but a lot of the conversation have been on math.9 Some conversations 

also happen at lunch, but those meetings are informal. The lack of important collaboration time 

also appeared in the Social Studies Curriculum Survey. Teachers were asked how often they have 

“time to collaborate with other teachers of Social Studies in your school, district, or grade level” 

and 14 of 25 respondents stated that collaboration time occurred between “Three or four times a 

year” and “Never.”10 When the teachers do meet together, discussion of “Social Studies 

instructional methods or pedagogy” happens “Rarely” (11 of 25 respondents) or “Never” (9 of 25 

respondents).11 But in interviews, it was explained that sitting down with another colleague to 

discuss the curriculum and prospective lessons would “cut down hours of prep work”12 According to 

interviews with the administration at Chandler, informal time and common planning time is used 

to discuss the curriculum, which happens 2-3 times per week.13 The discussion during that 

common planning time may not always revolve around social studies instruction, however. 

 Increased time spent on social studies instruction, as well as more collaboration time, will 

support a successful K-2 social studies curriculum.  

 

Integration 

 The issue of integration of social studies into the larger daily curriculum came up in 

conversations with teachers and administrators. According to administration, an ideal 

Kindergarten through Grade 2 social studies program would be one that integrated social studies 

time with reading and writing, and would include primary sources and reading instruction 

                                                
9

 Teacher Interviews, January 28, 2016.  
10

 Social Studies Curriculum Survey, 2015-2016, p. 29/37. 
11

 Social Studies Curriculum Survey, 2015-2016, p. 30/37. 
12

 Teacher Interviews, January 28, 2016.  
13

 Interviews with administration, January 28, 2016.  
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embedded into social studies content.14 According to teacher interviews, they also stated that it 

“would be great if our social studies curriculum was integrated into the literacy curriculum” since 

there’s just not a lot of time to do both separately.15 According to them, “realistically, [social 

studies] would have to weave itself into the literacy time.”16 According to the “Preschool-5 Time 

Allocations” chart, students at Chandler receive 600 minutes of literacy time per week, or 120 

minutes per day.17 Teachers also told the committee that the library and media center is 

underutilized. According to the “Preschool-Grade 5 Time Allocations” chart, students are 

scheduled to spend 20 minutes per day at the Library. Yet in interviews, teachers expressed 

wanting more access to nonfiction texts, of multiple reading levels and interests.18 The library 

would most likely be a resource that teachers could benefit from. Integrating library time with 

social studies may alleviate the problem of integration of social studies too. 

 Integrating both, literacy and social studies subjects together, along with better utilized 

library time, would benefit both disciplines, as reading and writing are naturally connected to 

social studies. 

 

Adequate Resources 

 According to teachers at Chandler, “We don’t have textbooks”; the majority of the resources 

teachers use have either been passed down to them from previous teachers, or they find their 

resources online.19 In the Social Studies Curriculum Survey, teachers at Chandler indicated that 

the “overall level of rigor of [the] school’s Social Studies textbook or curricular program” was “Very 

Basic” (12 of 25 respondents) and “Basic” (5 of 25 respondents).20 It’s not clear, however, whether 

the teachers were rating a textbook or the curricular program specifically; in the visit, the 

                                                
14

 Interviews with administration, January 28, 2016. 
15

 Teacher Interviews, January 28, 2016.  
16

 Teacher Interviews, January 28, 2016.  
17

 Preschool-5 Time Allocations, revised: October 2012.  
18

 Teacher Interviews, January 28, 2016. 
19

 Teacher Interviews, January 28, 2016.  
20

 Social Studies Curriculum Survey, 2015-2016, p. 9/37. 



11 

committee did not see a textbook being used, but students were observed interacting with an 

online nonfiction program, called Pebble Go. In one class, students were observed taking notes 

about Henry Ford from that program. In another class, students were using Pebble Go to research 

the different continents, identify their locations, bordering oceans, and interesting facts about 

their assigned continent. In teacher interviews, they said they supplement their curriculum with 

programs like Brain Pop, Pebble Go, other online programs where teachers pay for materials from 

“teacherspayteachers.com” and Pinterest.21 Teachers at Chandler do use the standards that are 

outlined in the Curriculum Guide and have created essential questions, but those essential 

questions are not used by all the teachers and the questions are not formally organized in a 

district curriculum map. Some teachers also told the Committee that the Curriculum Guide was 

confusing and that they would benefit from a more explicit guide that outlined the true 

requirements of the curriculum.22 In interviews, the Committee was also told that teachers do not 

use primary sources. Teachers expressed that they need “more nonfiction [books] at [students’] 

reading level” and at more diverse reading levels. This sentiment was also apparent in the Social 

Studies Curriculum Survey: when asked to rate the level of concern teachers had regarding 

“Inadequate materials for Social Studies instruction (including materials related to historical 

content, nonfiction literacy skills, etc)”, 18 of 25 respondents indicated that they had a “Serious 

concern.”23 

 The development and implementation of a more detailed and relevant curriculum guide, as 

well as sufficient and appropriate curricular resources, will positively impact the K-2 social studies 

curriculum.   

 

 

 

                                                
21

 Teacher Interviews, January 28, 2016.  
22

 Teacher Interviews, January 28, 2016. 
23

 Social Studies Curriculum Survey, 2015-2016, p. 7/37. 
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Professional Development opportunities 

 During the visit, the Committee heard from teachers that Professional Development time 

“doesn’t really exist” at Chandler and that nothing has been done for social studies in the “last 10 

years.”24 According to teachers, the iiM Research model was taught via Professional Development 

in previous years, but not everyone was trained. In the Social Studies Curriculum Survey, 11 of 25 

respondents “Strongly Disagree” and 13 of 25 respondents “Disagree” with the following 

statement: “The district organizes Social Studies professional development based on the state 

frameworks.”25 In addition, when asked to indicate the “extent to which in-service workshops (not 

limited to Social Studies …) offered by your school and/or district in the last three years addressed 

deepening teacher understanding” in “Social Studies content,” 19 of 25 respondents said “Not at 

all.”26 In addition, when asked if teachers had participated in Professional Development on “How 

to use particular Social Studies instructional materials (e.g. textbooks or curricular materials and 

subscriptions)”, 21 of 25 respondents stated “Not at all.”27 

 Providing professional development in social studies would positively impact the quality of 

instruction and student learning in grades K-2. 

 

Commendations 

 The level of commitment of the elementary teachers attempt to collaborate and write a 

social studies curriculum 

 The  district’s commitment to providing technology tools and programs to engage students 

 The strong community support and involvement in education 

 The strong connection to and promotion of local history 

 

                                                
24

 Teacher Interviews, January 28, 2016. 
25

 Social Studies Curriculum Survey, 2015-2016, p. 8/37. 
26

 Social Studies Curriculum Survey, 2015-2016, p. 14/37. 
27

 Ibid. 



13 

 

Recommendations 

 Provide more collaborative time for teachers of social studies. Integrate literacy and social 

studies curricula  

 Integrate library and social studies time into the daily or weekly schedules 

 Identify appropriate non-fiction texts, across multiple reading levels, in social studies 

curricula 

 Create a more “user friendly” and explicit curriculum guide that includes appropriate 

essential questions  

 Complete formal curriculum maps 

 Explore Professional Development opportunities on social studies instruction, both in-house 

and out of district 
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Alden School, Grade 3-5, Duxbury, Massachusetts 

The Social Studies Review Committee spent one half-school day visiting Alden School, the 

elementary school for students in Grades 3 through 5 in Duxbury, Massachusetts on Thursday, 

January 28, 2016. On that day, the committee interviewed four teachers -- two Grade 3 teachers, 

one Grade 4 teacher, and one Grade 5 teacher. The committee also interviewed Alden’s Curriculum 

Specialist and Assistant Principal, as well as the Assistant Superintendent of Duxbury Public 

Schools. Those interviews lasted 15 minutes each. In addition to the interviews, the committee 

also observed four classrooms at Alden School, all of which were Grade 3 classrooms. Those 

observations lasted 20 to 25 minutes each.  

During the visit, the curriculum specialist provided the following information to the 

committee: the Duxbury Public Schools Curriculum Guide for Grades Kindergarten through Grade 

5; the Duxbury Public Schools Assessment Guide for Grades Kindergarten through Grade 5; and 

the Duxbury Public Schools Standards-Based Report Card Guide for Grades Kindergarten through 

Grade 5. The committee was also able to look through two different textbooks that are used in 

Alden - The Massachusetts Story, which is used by Grade 3, and Regions, which is the textbook 

that is used by Grade 4. The committee did not see the textbook for Grade 5. Prior to the visit, the 

committee received the results from the 2015-2016 Social Studies Curriculum Survey, which was 

given to the staff in early January. Of the 59 respondents to that survey, 18 of them were faculty 

members at Alden School. In addition to the survey, the committee also received sample student 

work from Grades 3 through 5, in the form of pdfs of either assigned or completed projects, 

assignments, and quizzes.  

 

Strengths 

Alden School is a bright, cheerful, well organized and well-designed elementary school that 

instructs over 700 students in Grades 3 through 5. In the brief time the committee visited the 

school, it is obvious that the students in Alden are well-supported by a caring and interested staff. 
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Teachers at Alden are genuinely interested in their students education and futures. One Grade 3  

teacher stated that her desire was to be a teacher who would teach students “how to learn, not 

what to learn”; this indicates an interest in building a true learner. There are very strong teachers 

at Alden who regularly “step up” to work on the curriculum, usually during summer hours.  

Alden School is also well-supported in technology: a MacBook Air cart was never far away 

from a classroom and there were projectors in every classroom that the committee went into. In 

addition, there was evidence of strong support within the larger Duxbury community. For 

example, in one of the Grade 3 classrooms that the committee visited, students were presenting 

their iiM project on the Pilgrims to family members who had been invited to walk through and 

interact with the presenting students. In fact, at 10:30am, the classroom was packed full of adults 

and children.  

Those presentations meld nicely with the emphasis in the CT Social Studies Frameworks of 

having students Take Informed Action, an effort to connect student learning and inquiry to the 

outside world. Another example of Taking Informed Action that appeared in an interview with a 

Grade 4 teacher was the use of a program called Mystery Skype, which connects students in 

Duxbury to another classroom in a different state. In order to successfully complete the Skype, 

students are required to ask questions of their pen-palled class. Having students ask questions 

connects directly to the important inquiry skills that are also emphasized in the CT Frameworks. 

This was also evident in an interview with a Grade 5 teacher. She described a project in an 

Explorers Unit, in which students are asked to assess the heroism of Christopher Columbus. They 

are given a set of articles, some of which are primary sources, assess the validity and point of view 

of the sources, visit the library six times, and complete a iiM research project as the end result. 

The skills utilized in that project align directly with the important research and inquiry 

techniques modeled and emphasized in the CT Social Studies Frameworks.  

 

 



16 

Needs 

 Although Alden is a well-supported elementary school, there are specific weaknesses and 

needs that prohibit it from fully incorporating important Social Studies skills into the daily 

curriculum. Those weaknesses and needs can be divided into the following categories: the need for 

more time, in the classroom, lesson preparation, and teacher collaboration; the need for adequate 

resources that provide important social studies skills to elementary students; the need for 

improved rigor and more challenging instruction in the classroom, one that can be 

universally displayed in Atlas curriculum maps; and the need for professional development 

opportunities that focus on training teachers how to utilize important social studies skills in the 

classroom. 

 

Time 

 According to the Preschool-5 Time Allocations chart, students in Duxbury in grades Pre-K 

through Grade 5 should receive 190 minutes of Social Studies instruction every week, an average 

of 38 minutes per day. According to the Social Studies Curriculum Survey, when teachers were 

asked  “the average length of your Social Studies instructional period”, 13 of 18 respondents chose 

“30-45 minutes” as their response.28 The next question, “In a typical school week, how many 

sessions of Social Studies instruction do your students receive?”, 15 of 18 of respondents indicated 

“2-3 times per week” as their response.29 Therefore, it would appear that students in Alden School 

receive social studies instruction 2-3 times per week, with about 30-45 minutes per session. The 

Grade 3 teachers interviewed also stated that students received social studies instruction 2 or 3 

times a week, for about 40 minutes each session, and the Grade 4 teacher interviewed stated that 

social studies was “40 minutes, two times a week.”30 In addition, the Social Studies Curriculum 

Survey also asked teachers to “Please rate the level of concern” they had regarding “Insufficient 

                                                
28

 Social Studies Curriculum Survey, 2015-2016, Alden Responses, p. 20/37. 
29

 Ibid, p. 21/37. 
30

 Teacher Interviews, January 28, 2016. 
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time to teach Social Studies.” All 18 respondents indicated that “insufficient time” was either 

“Somewhat a concern” (10 of 18 respondents) or a “Serious concern” (8/18 respondents).31 

Therefore, at Alden School there is a disconnect between the amount of time spent on social 

studies curriculum in the classroom and the actual weekly allocated time reserved for that 

instruction: the allocated time of 190 minutes per week does not match up with the 30-45 minutes, 

2-3 times per week that was reported in both the survey and in teacher interviews. It’s clear that 

the teachers at Alden are concerned with the insufficient time spent on social studies. The 

administration explained in interviews that math was being “pushed this year” and that, as a 

result, social studies was put farther behind the classroom to-do list.  

In addition to the problem of insufficient time spent on social studies instruction inside the 

classroom, the teachers that the committee spoke with at Alden indicated that there was not 

enough collaboration time to work with each other. Although there are Professional Development 

days in the school calendar, teachers and administrators both indicated that that time has more 

recently been dedicated to other subjects, like math or writing. One teacher interviewed stated 

that “there hasn’t been any time to focus on social studies in the last 10 years” and that she had 

“never attended a PD on social studies.”32 Currently, teachers at Alden share common planning 

time in their teams, which usually consist of 2 or 3 teachers. Within that team, teachers usually 

divide up the Social Studies and Science responsibilities.33 In addition, according to the Social 

Studies Curriculum Survey, 6 of 18 respondents indicated that a “Lack of opportunities for Social 

Studies teachers to share ideas” was a “Serious concern”; 11 of 18 respondents stated it was 

“Somewhat a concern” as well.34 According to one teacher interviewed, “there are 11 fourth grade 

teachers and there’s no way we’re all doing the same thing.”35 This sentiment was observed in 

Grade 3 classes at Alden: two classes were working on content connected to the Pilgrims, while a 

                                                
31

 Ibid, p. 7/37. 
32

 Teacher Interviews, January 28, 2016. 
33

 Administration Interviews, January 28, 2016. 
34

 Social Studies Curriculum Survey, Alden, p. 7/37. 
35

 Teacher Interviews, January 28, 2016. 
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third class was working on voting rights in the United States. Also, when asked “How often do you 

have time to collaborate with other teachers of Social Studies in your school, district, or grade level 

(e.g., common planning time, grade level or department meetings, etc)?”, 7 of 18 teachers 

responded “Never”, and 7 of 18 teachers responded “Once or twice a year.”36 This evidence, 

however, does not match with information obtained from administration interviews in which the 

Assistant Principal stated that teachers “have tons of time to meet as a grade,” although it’s 

unclear what that time actually involves.37 It was explained that teachers are free to use their “25 

minute duty-free lunch” to meet as well; although lunch is “time”, it is not a recommended place to 

conduct formal collaboration and does not truly benefit teachers.  

Increasing the time spent on social studies instruction inside the classroom will positively 

affect students at Alden because it will allow them more opportunities to learn, practice, and 

demonstrate an understanding of important social studies skills. At the same time, providing more 

time for teachers to formally collaborate with each other to discuss social studies lessons, 

activities, and skills, would ultimately lead to improved social studies lessons and activities.  

 

Adequate Resources 

 While one Grade 3 teacher whom the committee interviewed really “love[s]” the textbook, A 

Massachusetts Story, another Grade 3 teacher stated that she “stopped using the textbook” and 

that she doesn’t see herself, or the students, “getting hooked on the textbooks.”38 Also, teachers in 

Grades 4 and 5 use their respective textbooks in varying degrees. A Grade 4 teacher explained that 

the textbook was “limited” and was not “engaging, [nor] fun.”39 The Grade 5 teacher interviewed 

told the committee that of 11 Grade 5 teachers, “maybe two stick to the textbook.”40 Both Grade 4 

and 5 teachers indicated that having access to other appropriate and challenging resources was 

                                                
36

 Social Studies Curriculum Survey, Alden, p.29/37. 
37

 Administrative Interviews, January 28, 2016. 
38

 Teacher Interviews, January 28, 2016. 
39

 Teacher Interviews, January 28, 2016. 
40

 Teacher Interviews, January 28, 2016. 
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difficult. The Grade 5 teacher stated that she spends “the majority of my time looking for sources 

that are accessible to students.”41 The Grade 4 teacher stated that she wished there was a “place to 

go to” where teachers can access important resources that benefit students. She also stated that 

when she uses outside resources, it’s because she found them on her own.42 A Grade 3 teacher told 

the committee that she joined the National Council for the Social Studies (NCSS) in order to access 

more materials, and that she tries to stay current in her field, on her own time.43 

Despite the fact that it appears teachers are utilizing other resources outside of the 

textbook to supplement their teaching, the quality of those sources may not support important 

social studies skills. According to the Social Studies Curriculum Survey, when asked how much 

time students spend “Consider[ing] multiple sources to develop an argument”, 14 of 18 

respondents stated that their students spend “None” or “Little” time on those skills.44 Also, 15 of 

18 teachers indicated in the survey that students spend “None” or “Little” time “Evaluat[ing] 

sources.”45 13 of 18 respondents also indicated that their students spend “Little” time 

“represent[ing] or analyzing[ing] relationships using tables, charts, graphs or maps.”46 All of the 

results of these survey questions may be due to the fact that teachers do not have a large pool of 

resources to choose from. During the visit, the committee did not see evidence of other outside 

resources being used in the classroom.  

Elementary school students who are engaged in social studies curriculum need to be 

exposed to a wide variety of resources in order to develop critical thinking skills. Resources may 

vary from primary sources, to photographs, maps, paintings, and even hands-on resources, like 

tools and pottery from time periods discussed. Providing elementary school teachers with 

appropriate direction in accessing appropriate resources, will provide their students with the 

evaluation skills that are necessary for higher order thinking skills.  
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Rigor and Challenging Instruction 

Of the time that students spend on social studies instruction in the classroom, much of that 

time is spent on project-based work. According to an interview with a Grade 4 teacher, “90% of 

work is all projects, or partner projects.”47 This statement also corroborates with the results from 

the Social Studies Curriculum Survey. When asked “How much of the Social Studies instructional 

time is provided to students to engage in each of the following tasks?”, 7 of the 18 respondents 

indicated that their students spent a “Considerable” amount of time “Creating a project”; another 8 

respondents indicated that their students spent “Some/Moderate” time on projects.48 On that same 

question, 10 of 18 respondents also stated that their students spent a “Considerable” amount of 

time “Working in pairs or small groups”; one can suppose that the projects may be connected to 

working in pairs or small groups. Although group and project work are important skills for the 

development of students at the elementary level (builds collaboration skills, ability to work well 

with others, explore creativity, etc.), students need to explore other social studies skills that are 

more rigorous and challenging, skills that should include inquiry development, source evaluation, 

and argument development. In interviews with administration, it was indicated that teachers are 

at “different places in understanding what students can handle” and that there is an effort to try 

to “raise the expectations for teachers” in terms of what types of skills students can actually 

accomplish in class.49 In an interview with a grade 3 teacher about any inquiry that might appear 

in the classroom, she asked “what would they be stating an opinion about, given our curriculum? It 

wouldn’t really come up.” Yet, in another grade 3 class, the teacher stated that she always 

encourages the students to ask their own questions and build inquiry, in that she wants to “get 

them to a point where they can use evidence to back up what they think.”50 Although students 
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participate in iiM research projects, their teachers indicated that they are “Not well prepared” and 

“somewhat prepared” to teach students how to evaluate sources (9 of 18 respondents) and develop 

compelling arguments/thesis statements (12 of 18 respondents).51 Research skills are important, 

but utilizing complex sources in order to develop an argument are timeless and challenging skills 

that all students should practice in social studies classrooms. In addition, 16 of 18 respondents on 

the Social Studies Curriculum Survey indicated that the “District scope and sequence or pacing 

guide” has a “Positive influence” (12 of 18) and a “Strong Positive Influence” (4 of 18) on what 

teachers teach in social studies.52 The scope and sequence or pacing guide most likely refers to the 

Duxbury Public Schools Curriculum Guide for Grades Kindergarten through Grade 5. The 

standards listed on the curriculum guide are directly connected to the standards given in the 

Massachusetts History and Social Science Curriculum Framework.  

Although the curriculum guide is a great place to start, the standards listed there do not 

connect specifically to larger, more challenging social studies skills. In addition, there are no 

essential questions that guide teaching and learning of social studies in grades 3 through 5 in 

Alden, either grade-level or unit-specific essential questions. There are also no completed 

curriculum maps for social studies in grades 3 through 5 in Atlas Rubicon. Without maps or 

essential questions, and with only five standards taken from the Massachusetts Frameworks 

(which was last revised thirteen years ago) the level of rigor at Alden does not  meet the needs of 

21st century social studies learners. And from observations made by the committee during the 

visit to Chandler, it’s apparent that elementary students in Duxbury can do more than they are 

being asked to do.  

Completed maps would provide teachers with resources, both in the form of essential 

questions, enduring understandings, activities, key content vocabulary, activities, lessons, and 
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assessments that would support appropriate and rigorous social studies instruction for students at 

Alden.  

 

Professional Development Opportunities 

 According to the Social Studies Curriculum Survey, when asked to think about the “in-

service workshops offered by your school and/or district in the last three years (not limited to 

Social Studies)”, 12 of the 18 respondents indicated that they had “Never” attended a workshop 

that included “Informed Social Studies content.”53 On that same question, 8 of 18 teachers stated 

that they were “Never” provided “with tools, strategies, or resources [they] could readily integrate 

into [their] Social Studies instruction, while another 8 of 18 stated that they had “Rarely” been 

provided with those materials. In interviews with administrators, it was stated that “PD needs to 

be dedicated to social studies”, but that over the years, there have been less funds available 

district-wide and teachers had been encouraged more to take advantage of in-house stuff.54 

Administrators also stated that teachers could attend conferences, but that in most cases teachers 

just participate in programs that are brought here. Teachers expressed interest in PD 

opportunities, stating that “nothing has been offered” in Duxbury for social studies education.55 

Professional development opportunities would directly benefit teachers and student. 

 In an ever changing educational world, increasing professional development opportunities 

and experiences for teachers at Alden will improve their teaching practices and their comfort in 

their classroom, which would ultimately improve student rigor and achievement in social studies.  

 

Commendations 

 The level of dedication and interest in improving social studies instruction among faculty at 

Alden School 
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 The strong evidence of technological support inside the classroom to promote teaching and 

engaging in social studies skills and experiences 

 The strong connection and support from the outside community 

 

Recommendations 

 Provide formal collaboration time for teachers, at grade level and among grade levels, built 

into the school schedule 

 Address the disconnect between actual and allocated time spent on social studies 

instruction in the classroom 

 Create grade-level essential questions that connect with the expectations in the curriculum 

guide 

 Complete formal curriculum maps at each grade level 

 Provide professional development opportunities for teachers, in-house or out of district, to 

explore the teaching and learning of social studies skills 

 Provide professional development opportunities to train teachers how to train students to 

develop inquiry skills, evaluate sources, and support arguments 
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Duxbury Middle School, Grades 7-8, Duxbury, MA   

The Social Studies Review Committee spent one half-school day visiting Duxbury Middle 

School on Friday, January 29, 2016 and formally interviewed two social studies teachers and 

observed three social studies classes, each for 25 minutes. Other short informal interviews 

occurred with other faculty members throughout the visit. The committee also interviewed the 

Social Studies Supervisor for grades 6-12. Additionally, the Committee reviewed samples of 

student work, analyzed middle school curricula in Atlas Rubicon, and evaluated the responses of 

five middle school teachers to the staff survey prior to the visit.  

 

Strengths 

Duxbury Middle School students engage in elements of inquiry including the development 

of research papers and use, among other resources, the Duxbury Research Paper Style Guide. 

Students generally present their findings of debatable topics within the curriculum. Students are 

required to use source materials to support their opinions and use technology to present their 

findings, often orally, either in presentations or in written form. Duxbury Middle School teachers 

have expressed a desire to work with students in giving choice of topics, freedom to present their 

findings, and practice at using text evidence including primary sources, to support their 

conclusions.56 These are all solid elements of a social studies curriculum supportive of inquiry. 

Students have also been measured using common assessments that have been developed by 

teachers in Assessments 21 by Academic Merit to insure objective feedback for District-

Determined Measures (DDMs) of achievement.57 Teachers recently engaged in professional 

development from “PrimarySource.org” and reported that it was vaulable.  
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Teacher’s lessons and projects are driven by the concept of essential questions and 

objectives.58 Students were engaged in research or in presenting projects that ask students to 

apply a teacher-generated essential question or offer a solutions to a problem created by the 

teacher. In one class, students were required to formulate their own question and investigate this 

question using outside sources including a primary source document, find arguments, and craft 

their own thesis. These students were using library tools and databases to engage in this quest.59 

Students were required to provide examples and evidence. These are good design elements for 

inquiry-learning.  

 

Needs 

 Duxbury Middle School has caring, enthusiastic, and willing teachers. However, there are 

specific areas of need that can move the program forward and challenge and improve student 

performance. These areas of need include more collaborative time; a closer alignment of the 

written and taught curriculum, particularly essential questions; increased independence on behalf 

of students engaged in inquiry; and professional development on the evaluation and 

differentiation of sources to increase academic rigor.  

 

Collaboration time  

While middle school social studies teachers meet in interdisciplinary teams and have more 

collaborative time as colleagues than their social studies counterparts in other buildings, these 

teachers expressed a desire for more common planning time with their content colleagues.60 

Teachers also expressed a desire to know what content and skills were being taught in the earlier 

grades (K-5) to inform their instruction, prevent repetition, and eliminate gaps in curricula.61  
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Increased collaborative time will allow teachers to develop a challenging curriculum, 

common assessments, and discuss instructional strategies all in an effort to improve student 

performance. 

 

Align the written and taught curriculum 

While the concept of essential questions drove lessons and objectives were visible during 

observations, not all of these were in line with the written curriculum in Atlas.62 Additionally, 

while both World History I and II share common Enduring Understandings in the Atlas maps, it 

was not clear what role, if any, they played in unit development or lesson delivery. Consider 

crafting the same broad, timeless essential questions for both courses, World I and II to align 

teachers between buildings and support student development of timeless concepts in all of World 

History. Finally, while some the curricular maps list assessments such as “Written: Essay, African 

Analytical Essay” or “Test: Standardized Unit Test,” it is not clear if any are common, nor are any 

marked as District-Determined Measures.63 No map appeared to assign argumentative writing, a 

critical shift in middle school essay writing according to Common Core State Standards. Moving 

forward, it is critical that continued development of curricular maps include and identify all 

common informative essays, as well as argumentative essays, as a way to increase academic rigor 

and align to the Common Core State Standards.  

Last, while some elements of inquiry were evident in all classes observed, evidence of 

student-created questions was visible in one only of the three classes. All of the teachers that 

responded to the staff survey reported that “little” (40%) to “some” (60%) time is spent on having 

students develop compelling questions.64 This suggests that the expectation for student 

independence in the process of inquiry varies from class to class.65  
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Aligning social studies curricula will insure an equitable education for all students. 

 

Professional development  on the use and differentiation of sources to promote rigor  

Additionally, while 100% of the staff surveyed reported that they feel “well prepared” or 

“very well prepared” to use primary source documents, further probing questions during 

interviews revealed a need for professional development to help teachers guide students in 

analyzing primary sources more deeply.66 For instance, while some teachers reported that they 

required students to find and include primary source quotes in essays using the library/media 

databases, and students had to interpret and make inferences, no teacher offered richer responses 

that might have included an evaluation of audience, intent, point of view, context or corroboration 

with other sources. Only after committee suggestions, did teachers agree that students engaged in 

these evaluative tasks. However, there was no evidence that students were engaged in this 

practice during classroom observations. Additionally, while some teachers expressed a desire to 

use primary source materials, concern was expressed that it was difficult to find “age-appropriate” 

primary source texts. This statement, as well as interviews with instructional support staff 

members (paraeducators), suggest that teacher understanding of and ability to effectively 

differentiate difficult primary source documents from the relevant historical time periods varies 

across the department.67 This conclusion is corroborated by 80% of the staff that reported that 

“little” in-service has been available to teachers to deepen their understanding of differentiation.68 

Rather, interviews conducted revealed that in the case of difficult texts, teachers opted to use 

visual primary sources in class rather than primary text sources. This is not recommended 

practice as students need the experience of grappling with longer, more difficult text in order to 

continue to build literacy skills in preparation for the more immediate MCAS and for the 

redesigned SAT. Note that this redesigned SAT requires extensive close reading throughout the 
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assessment, including the analysis of “Founding Documents” which is part of the new 

History/Social Studies score. This requires preparation well before high school. 

Professional development for teachers will help students develop analytical skills necessary 

for close-reading to reach deeper meaning of difficult and complex text.  

 

Commendations 

 The evidence of some students actively engaged inquiry processes including the creation of 

their own questions for research 

 The research papers required for 8th grade students and the continued update of the 

Research Paper Style Guide 

 The use of primary source documents in some lessons and an interest in finding more 

places and ways to embed them into practice 

 The use of Assessments21 by Academic Merit to develop common DDMs to objectively grade 

common assessments 

 The visibility of essential questions and objectives in classrooms that generally drive 

planning 

Recommendations  

 Provide additional collaborative time for like-content peers 

 Align the written curriculum in Atlas with the taught curriculum, specifically, essential 

questions, assessments, objectives 

 Review the value and role of the Enduring Understandings listed in the curriculum in unit 

and lesson plan development 

 Coordinate the development of common course-level Essential Questions to link 8th and 9th 

grade curricula 

 Identify relevant, informative, and challenging common assessments, including 

argumentative writing, inside Atlas for grades 6, 7 and 8 
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 Identify guaranteed core texts, both primary and secondary, in Atlas for each course  

 Evaluate curricula for vertical alignment of content and skills, particularly the inquiry 

process, the evaluation of text sources, and development of presentation skills  

 Use longer, more challenging primary source texts throughout the school year  

 Develop capacity to differentiate primary and secondary texts to support students in 

evaluating meaning, audience, intent, context, and point of view 

 Use primary source texts that contain conflicting points of view and force students to 

corroborate conclusions with additional sources 

 Use Assessments21 by Academic Merit to build rigorous assessments including the use of 

longer texts 
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Duxbury High School, Grades 9-12, Duxbury, MA 

The Social Studies Review Committee spent one half-school day visiting Duxbury High 

School on Friday, January 29, 2016 and formally interviewed three high school teachers and 

observed three classes, each for 25 minutes. Other interviews occurred with Dr. Laurie Hunter and 

the Social Studies Supervisor for grades 6-12. Additionally, prior to the visit, the Committee 

reviewed samples of student work, analyzed high school curricula in Atlas Rubicon, evaluated 

eleven teacher responses to the staff survey prior to the visit, and reviewed District Strategic 

Plans, the Assistant Superintendent’s “Curriculum Corner” and DHS School Profile documents. 

 

Strengths  

Students at Duxbury High School are afforded a great opportunity to study a diverse 

number of topics within the Social Studies Department with the variety of courses offered. Most 

notable is the opportunity to go full circle with colonial studies that began in third grade with 

internships in local history with either the Alden House Historic Site or the Duxbury Rural and 

Historical Society in either 11th or 12th grade.69 These internships can afford students unique 

opportunities to engage in primary source research and pure inquiry that quite possibly could lead 

to publishable research. Duxbury High School students are also tasked with writing research 

papers on topics of their own choosing in every grade, nine through eleven, as a continuation of the 

middle school practice, and are assessed quarterly in reading and writing with common 

assessments that continue to be developed for each quarter using Assessments21 from Academic 

Merit.70 Teachers randomly grade these to insure reliable and valid scores for district data. The 

high school department, like their middle school counterparts, continue to develop these 

assessments and are tasked with reporting out the results in every term.71 Additionally, the 
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department offers a wide variety of AP courses to challenge students and enrollment in AP 

Psychology is most notably highly enrolled. 

 

Needs 

Duxbury High School has a well-trained staff that has demonstrated enthusiasm for their 

subject and a genuine interest in their students’ success and wellbeing. However, to move the 

program forward and challenge all students to improve their performance, the following are areas 

of need: professional development on the evaluation and differentiation of sources to increase 

rigor; continued development of genuine inquiry; review and development of compelling 

essential questions; the continuation of the development of curricula in Atlas Rubicon; more 

collaboration time; an evaluation of rigor in college preparatory and unleveled classes; and a 

consideration of some possible programmatic changes.  

 

Evaluation and differentiation of sources:  

All but one of the eleven Duxbury High School Social Studies teachers surveyed report that 

they are well or very well prepared to teach students how to develop arguments and thesis 

statements, and to closely read primary source documents.72 This self-reporting is unlike their 

elementary colleagues who are less comfortable.73 Additionally, while 63% of the eleven high school 

teachers who responded to the survey report that they spend considerable time working with 

primary sources,74 interviews also revealed difficulty in finding appropriate texts and little time to 

search for them. Observations yielded only one of three classes engaged in document analysis 

practices. All teachers report that they are well or very well prepared to teach students to evaluate 

primary and secondary sources and reported that the recent professional development with 
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Primarysource.org was helpful,75 and 82% report they were somewhat prepared to help students 

synthesize multiple sources. However, while 45% of teachers surveyed report that they use 

multiple sources “very much,” only 45% reported that they use “some” to develop an argument.76 

There was some evidence of this practice including synthesizing sources in one of the three classes 

observed.77 However, there was no evidence that students engaged in analyzing sources 

specifically for point of view, context, audience, or intent. Additionally, there was no evidence of 

differentiated sources in the work reviewed or the classes observed. What is more, paraeducator 

interviews revealed that ability to differentiate varied by teacher. Moving forward, it is critical 

that the entire department, grades 6-12, review and identify an increasingly longer, challenging, 

and guaranteed, primary and secondary source documents for all students to analyze within the 

curriculum for common assessments in Assessments21 from Academic Merit and for routine 

classroom practice. This has always been critical for the discipline of history/social studies, but 

also now even more urgent in preparation for the new SAT that now requires close and sustained 

reading, analysis, and an ability to contrast primary source documents called “Founding 

Documents” in history. Additionally, while there was no evidence of differentiated documents in 

the three lessons observed, as only one in three lessons observed used sources in instruction, 

training in source analysis and the differentiation of these sources is recommended. It is also 

recommended that the selection of sources and evaluative methods be done in concert with 

elementary and middle school counterparts, grades 3 through 8. 

Differentiating difficult text helps students to develop their reading skills so that they can 

grow to read more challenging text and analyze more complex ideas. Primary and secondary 

sources are excellent avenues to place events into their proper historical context and training 

students to evaluate these sources improves their critical thinking skills. 
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Inquiry 

While the district initiative has been project-based learning (PBL) since at least 2013,78 

54.5% percent of teachers (6/11) reported that they were either not well or somewhat well prepared 

to help students with PBL.79 However, interviews with teachers revealed that there are some 

elements of inquiry, specifically problem-based learning under way. What is more, the survey 

revealed that unlike their elementary counterparts, 90% to 100% of the DHS teachers report that 

they are “well prepared” or “very well prepared” to ask compelling questions, evaluate sources, 

help students develop compelling arguments, thesis statements, use primary sources, support close 

reading, and synthesizing multiple sources, all steps towards inquiry within PBL.80 An example of 

inquiry reported was a mock trial that challenged workplace safety and some teachers use 

materials from the Stanford History Education Group (SHEG) that provides plans and sources for 

inquiry lessons.81 Additionally, one teacher reported that an essential question was developed from 

a student’s question that was used to drive instruction. However, it is not clear how pervasive the 

practice of inquiry and problem-based learning is within the department, as only one of three 

lessons observed engaged in any form of this practice, and the student work analyzed in the high 

school was limited to a sample of an assessment in Academic21 and what was observable in the 

classrooms.82 Additionally, curricula in Atlas is either incomplete or non-existent.  

However, if genuine inquiry were to drive the Social Studies program, then a review of this 

practice is in order to assess the degree to which it exists beyond the research paper. Additionally, 

a shift would also have to occur as to who would be driving the research. For example, while the 

research paper tasked of DHS students encompasses most elements of inquiry, it is recommended 

that inquiry extend beyond the paper, be driven by the student, and completed throughout the 

year. This can be done within each unit as students inquire upon one year-long Essential Question 
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which the student has developed (i.e. the American Dream), or students can engage in the same 

inquiry steps on different compelling questions of their design for each unit. The key is that 

student drives the process: Creating the compelling questions for research, planning the inquiry, 

applying what they have learned from the content/concepts and tools, evaluating their sources, 

using appropriate  evidence, and finally communicate conclusions and taking informed action for a 

public audience beyond the classroom. All this would happen with the teacher as the “guide on the 

side” and with big support from the library/media faculty. Pockets of most of these steps appeared 

to be happening in the Social Studies program. However, it was not systemic. 

Inquiry provides the opportunity for students to drive their own learning, and thus, 

increase levels of engagement as  interest can drive the learning.  

 

Essential questions 

Essential questions are also critical elements of inquiry and are considered good guides for 

deeper thinking. While there are unit-level essential questions in the completed curriculum maps 

and were visible in lessons observed, a teacher did state that they were not that compelling, 

another stated the maps were not actively changed, and part of one lesson observed focused upon 

one that was not written in the curriculum.83 While true inquiry asks that students take the lead 

in formulating their own research questions, it is recommended that a review of the unit essential 

questions in the existing maps be conducted to insure they are robust, compelling and viable. 

Additionally, along with unit-level essential questions, consideration should be given to developing 

broad year-long essential questions for both World History I & II (Grades 8 & 9) and for both US I 

& II (Grades 10 & 11) to insure continuity over the two year sequences and for students to use as 

models for their own ongoing inquiry project (i.e. research paper). It is also recommended that if 

inquiry were to be given priority, a review of how often students are asked to engage in true 

inquiry be conducted, especially for the core subjects.  
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Designing robust essential questions provide a greater chance of engagement and 

understanding of timeless concepts because of the opportunities of  transference that they provide. 

 

Curriculum mapping 

It is also critical to start writing curriculum in Atlas for those fifteen courses listed in the 

Program of Studies that do not appear to have a curriculum. However, this should be preceded by 

a discussion over what aspects would be useful for a first year teacher as the audience. This work 

in Atlas should be defined well enough to help guide a new teacher through suggested 

instructional strategies, critical vocabulary, guaranteed and suggested materials and sources, and 

common assessments. Consider writing a course philosophy and identify its purpose within the 

entire program. This might also add value to Atlas as an online service such that it becomes an 

essential tool valued by the department and used whenever curriculum is discussed throughout 

the year, rather than the occasional use.84 

Creating and aligning curricula will insure an equitable education for all students.  

 

Collaboration 

On the matter of collaboration, 81% of the teachers surveyed report that the lack of 

opportunities to share social studies ideas is either a “serious” (45.4%), or “somewhat” serious a 

concern (36.3%).85 To this end, it is recommended that more collaborative time be found. One 

potential place could be in redesigning the “pod” configurations within the high school. While it 

was reported that the current configuration was intended to support interdisciplinary connections, 

it is not necessarily happening to the degree as had hoped. For example, in at least one instance a 

social studies teacher is paired largely with math teachers, and because of the nature of their 
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disciplines, has not proven to be as fruitful as time spent with like-discipline colleagues.86 This 

desire for collaboration is not surprising given that more than half of the Social Studies 

Department has taught ten or fewer years within Duxbury.87 Given this, collaboration would have 

the best potential impact for these teachers, as they are in their most formative years, times in 

which collegial conversation can shape a program, quicken the learning curve, and inspire. 

Additionally, like-discipline pods could have the potential to provide professional development 

more efficiently and collaborative time, needs identified by all teachers in the survey as a serious 

concern.88 It could also prove to be more cost-effective for the district by providing time within the 

school day for curriculum writing, assessment development, and discussion of instructional 

strategies. 

As with the middle school, increased collaborative time will allow teachers to develop a 

challenging curriculum, common assessments, and discuss instructional strategies all in an effort 

to improve student performance. 

 

An evaluation of rigor 

While this study was limited in its scope, it is recommended that a thorough review of 

appropriate level of rigor be conducted in the “unleveled” and “college preparation” courses. An 

analysis of student work revealed assignments and lessons of low cognitive demand (DOK-1 and 

DOK-2). For example, student work included a semester-long use of guided reading worksheets 

from the textbook publisher in the high school from the course text. Yet, the district’s third grade 

counterparts were already practicing note taking out of a social studies textbook without guiding 

questions or prompts. It is recommended that the training on how to take notes independently 

from seminal course texts continue in high school, and in the case of difficult texts, students learn 

to engage those reading strategies necessary to bridge the gaps. Or in major cases, the text should 
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be differentiated, and not avoided, so that students can work towards independence with texts. 

However, in these cases, continued professional training for faculty on differentiation would be 

necessary to help students succeed as paraeducator interviews revealed that teachers varied in 

levels of success in differentiating class materials.89  

Additionally, observations of college preparatory and unleveled classes also revealed low 

student engagement towards the understanding of the lesson objective.  Most students observed 

sat passively while watching videos or listening to speakers. Collectively, less than half the 

students in these lessons observed were called upon or asked questions. Additionally, one class 

used materials commonly targeted for middle school students and not related to the class objective. 

Finally, with the exception of one class, no primary or secondary source documents were in 

evidence. Therefore, from these observations, while admittedly limited, it is recommended that a 

review be conducted by the department of appropriate levels of rigor in the unleveled and college 

preparation courses.  

Last, consider reviewing student performance in AP Psychology. While the enrollment 

numbers in this course are well beyond other AP courses in Duxbury and should be commended, it 

is recommended there be a review of those students who generally do not pass the AP exam for 

ways to discuss differentiation strategies and other possible supports. The rationale for this 

observation is founded in the data. Specifically, while the DHS AP Psychology course pass rates 

are on par with global pass rates (64% and 66% respectively), as are those who have scored either 

a “4” or “5” (DHS: 44%, Globally: 46%), the DHS pass rate in this course is not on par with the 

average Duxbury High School AP pass rate for all AP courses over the last four years (2012-2016 

DHS School Profile, 79%, 83%, 81%, and 84% respectively),90 nor with AP Psychology scores in the 

State of Massachusetts in 2015 (Figure 2). 

 

                                                
89

Teacher Interviews, January 29, 2016. 
90

 “Profile,” Duxbury High School Profiles, 2012-2016. 
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Figure 1: AP Psychology Scores, Global, 201591 

 

 

Figure 2: College Board, “National and State Summary Reports,” “State Reports,” 

“Massachusetts,” 201592 

 

 

 

 

 

                                                
91

 Figure 1: College Board, “Student Score Distributions,” College Board, Advanced Placement Program, AP Exams, May, 2015, accessed February 18, 2016. https://secure-

media.collegeboard.org/digitalServices/pdf/research/2015/Student-Score-Distributions-2015.pdf 
92

 Figure 2: College Board, “AP Program Participation and Performance Data, 2015,” “National and state summary reports,” “STATE REPORTS,” “Massachusetts,” (Excel File), 

accessed February 18, 2016, http://research.collegeboard.org/programs/ap/data/participation/ap-2015 
 

https://secure-media.collegeboard.org/digitalServices/pdf/research/2015/Student-Score-Distributions-2015.pdf
https://secure-media.collegeboard.org/digitalServices/pdf/research/2015/Student-Score-Distributions-2015.pdf
http://research.collegeboard.org/programs/ap/data/participation/ap-2015
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Figure 3: AP Scores, Social Studies Courses, Duxbury High School, 2012-2016, DHS Profiles93 

 

 

 

However, having said this, AP scores alone do not determine a program’s worth. The 

College Board’s research continues to support the benefits of both enrollment in AP courses and in 

taking the exam, regardless of performance on the exam.94  Additionally, a review could reveal 

many reasons for tremendous celebration. For instance, those who struggled on the exam may 

have had a history of academic struggle, but enrolled in the course anyway as a welcomed risk, or 

this may have been their first AP experience, or simply the course materials and/or the teacher is 

inspiring to all students. Regardless, these are all possible and commendable reasons for a 

celebration despite performance. The point here in this report is to ask the question for 

consideration as a way to study those students who struggle and to discuss differentiation 

strategies for all those who enroll.  

                                                
93

 Figure 3: Duxbury High School Profiles, 2012-2016. “ADVANCED PLACEMENT TEST RESULTS,” Duxbury Public Schools. 
94

 Krista D. Mattern, Emily J. Shaw, and Xinhui Xiong, Relationship Between AP Exam Performance and College Outcomes (New York: The College Board, 2009), 1 & 12. 

Accessed February 18, 2016, https://research.collegeboard.org/sites/default/files/publications/2012/7/researchreport-2009-4-relationship-between-ap-exam-performance-college-

outcomes.pdf 
 

https://research.collegeboard.org/sites/default/files/publications/2012/7/researchreport-2009-4-relationship-between-ap-exam-performance-college-outcomes.pdf
https://research.collegeboard.org/sites/default/files/publications/2012/7/researchreport-2009-4-relationship-between-ap-exam-performance-college-outcomes.pdf
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Expectations are critical in a teacher’s classroom. A review of the curriculum, assessments, 

and instruction will reveal whether the appropriate level of education is being delivered for all 

students. 

 

Suggested programmatic changes  

Last, while it was stated that DHS students have many options, given the diversity of 

course offerings in the social studies program, there are some programmatic recommendations to 

consider. To further encourage interest in the social studies, it is recommended that the unleveled 

electives open up to juniors. For example, while Philosophy I and II, International Relations, and 

the History of New England are all unleveled course electives that are open to both 11th and 12th 

grade students, Sociology, Psychology, Contemporary Issues, and Economics, all unleveled course 

electives, are not. The rationale for this is unclear, especially when all of these courses are 

unleveled and none have prerequisites. Additionally, in the same vein, it is recommended to 

consider that honors electives such the Introduction to the Analysis of Public Policy, Honors 

Economic Ideas and Issues also open up to those juniors who are up to the challenge and have a 

passion for social studies. 

Additionally, it is strongly recommended that AP Government become a full-year, 5 credit 

course in keeping with the national trends. It would insure solid preparation for the AP exam up 

to, and including the month of May, and reward students for taking on an AP course with five 

credits, unlike their unleveled American Government (#148) peers who enroll for a half year course 

for the same 2.5 credits.  

Last, please note that “AP US Government” needs to be added to the current Program of 

Studies and course #138 Philosophy and #139 Advanced Topics in Philosophy would need to be 

labeled “Philosophy I” and “Philosophy II” to be consistent with the Course Selection Table in the 

POS for Social Studies the Program of Studies. 
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Opening up electives to juniors may provide more opportunities for students to engage and 

challenge themselves in the social studies prior to high school graduation. Additionally, a full year 

of AP Government would be in keeping with all other AP course offerings by the College Board and 

would have a better chance at preparing students for the AP exam.  

 

Commendations 

 The number of diverse course offerings 

 The opportunities for genuine inquiry in local history 

 The guaranteed research paper experience in grades, 9-11 

 The use of Assessment21 for the development of common assessments (DDMs) 

 The confidence and comfort level of faculty in helping students analyze source documents 

 The efforts of the faculty to provide students with choice within the curriculum 

 

Recommendations 

 Provide professional development on the evaluation of sources focusing specifically upon 

analysis of point of view, audience, intent, context, and challenge students to corroborate 

sources, especially sources in conflict 

 Identify guaranteed and challenging primary and secondary sources within all curricula 

 Identify opportunities for students to engage in frequent and sustained inquiry 

 Evaluate and design robust unit-level essential questions and craft shared course-level 

(year-long) essential questions for World 8 and 9 and for US I and US II 

 Complete curriculum maps for courses with a “first year teacher” in mind and include 

course philosophy and its place within the program 

 Provide common planning and collaboration time within the school schedule 

 Evaluate levels of rigor in college prep and unleveled courses 
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 Evaluate student engagement and purpose of activity in promoting student understanding 

of the lesson objective 

 Analyze AP Psychology to discuss possible differentiation strategies 

 Implement training in differentiation of sources and other course materials 

 Redesign AP Government into a full-year, 5 credit course 

 Investigate opening up all unleveled senior electives to juniors and consider making 12th 

grade honors electives available to 11th graders 
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District-wide Commendations 

 Based upon all the data analyzed for this review, the following are the larger district-wide 

commendations in the Duxbury Public Schools: 

● Teachers and administration committed to social studies education 

● District-wide commitment to embed technological support into curriculum, assessment, and 

instruction 

● Significant community support for the program especially in the studies of local history 

● Diversity of social studies courses and programs 

  

District-wide Recommendations 

Based upon all the data analyzed for this review, the following are the larger district-wide 

recommendations to move the social studies program forward in the Duxbury Public Schools. 

These are listed in order of significance: 

● Provide collaborative time to continue to develop and align curriculum, assessments, and 

instructional strategies. This time should include opportunities to share systemic 

expectations between sending and receiving schools, share samples of student work, locate 

resources, as well as develop and share lessons and lesson materials. 

● Analyze the scope and sequence of the K-12 curriculum program to insure an increasingly 

challenging level of rigor in all grades and all levels, paying particular attention to 

unleveled and college preparation classes in high school. This review includes, but not 

limited to, the length and complexity of text sources used and assessment tasks for 

increasing complexity in all grades.  

● Complete the curriculum maps in Atlas Rubicon for all courses offered in the program with 

a “first year teacher” as the audience.  
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● Fully integrate the appropriate steps of inquiry into each unit, or at the very least, in each 

course/grade level, as directed by the new C3 Document and the Common Core State 

Standards.  

● Integrate the social studies into English Language Arts in grades K-2. 

● Provide adequate social studies resources for the primary grade teachers, K-5. 

● Provide professional development opportunities for teachers to continue to develop 

social studies skills including the ability to help students analyze primary and secondary 

sources, specifically looking at audience, intent, point of view, context, corroboration, 

validity, reliability, as well as analysis of sources in conflict. 

● Provide professional development in differentiation of all types of sources to 

appropriately challenge all students.  

● Investigate programmatic changes in the high school, including the redesign of AP 

Government as a full-year course, and the opening of unleveled and honors electives to 

juniors.  
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Final Thoughts 

 It is important to note that the teachers in Duxbury Public Schools are talented, caring, 

and willing to work to improve the social studies program. They are passionate about the subject 

and understand its value and role in preparing their students to become productive citizens.  What 

is more, the Duxbury curriculum coordinators and administrators are also equally dedicated to the 

social studies and have a passion to see the program move forward--all critical characteristics that 

will put the Duxbury program into a good position to carry out its needed reforms.  

The review team would like to thank the administration of the Duxbury School District and 

the administrators of Chandler, Alden, Duxbury Middle and High Schools for their hospitality. We 

celebrate your support for the social studies and your willingness to seek feedback.  
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Recommended Resources 

Berger, Ron and Leah Rugen, et. al. Leaders of Their Own Learning: Transforming Schools  

 Through Student-Engaged Assessment, John Wiley & Sons, 2014.    

      

C3 Teachers, http://www.c3teachers.org/ 

 

The College, Career, and Civic Life (C3) Framework for Social Studies State Standards: Guidance  

for Enhancing the Rigor of K-12 Civics, Economics, Geography, and History, Silver Spring, 

MD: NCSS, 2013, accessed February 23, 2016. 

http://www.socialstudies.org/system/files/c3/C3-Framework-for-Social-Studies.pdf. 

     

Connecticut Elementary and Secondary Social Studies Frameworks. Connecticut State  

Department of Education. 2015. accessed February 23, 2016, 

http://www.sde.ct.gov/sde/lib/sde/pdf/board/ssframeworks.pdf. 

 

ConnecticutHistory.org, a CT Humanities Program, http://connecticuthistory.org/ 

 

Connecticut Council for the Social Studies, http://www.ctsocialstudies.org/  

 

Connecticut Council for the Social Studies, “Events and Conferences, Spring Inquiry Webinars,”  

 accessed February 23, 2016, http://ctcorestandards.org/?page_id=5537. 

 

Inquiry-Based Resources: Collaboration between Social Media Centers and Classroom Teachers, 

http://courseweb.lis.illinois.edu/~dafagan2/LIS506LEB/best_practices/resources.shtml 

 

Massachusetts Council for the Social Studies, http://www.masscouncil.org/  

 

Massachusetts Historical Society, http://www.masshist.org/ 

 

Primary Source: Global Learning Matters, http://primarysource.org/ 

 

Rothstein, Dan, and Luz Santana. Make Just One Change: Teach Students to Ask Their Own  

 Questions, Harvard Education Press, 2011. 

 

TeachIt, a CT Humanities Program*,  http://teachitct.org/ *Note: While, targeting CT history,  

 inquiry is part of the scope as is US history in 8th & 11th. 
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